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Puggose

The purpose of this inveStigation is to study the development of
°materialistic values during *he years of middle childhood and to deter-
mine whether the pattern®o gadevelopment is différent for childi.. of
various ages, sexes and socioeconomic backgrounds. 9 ﬁ\\

Introducticn i -

- .

Writers in many fields have expressed concern about the materialistic
nature ‘of American society. Thgy have noted that the predilection of
people in our culture for acquiring material- goods is motivated by the
search for happiness. In addition there is a propensity for individuals
to use material goods as a means to attain- soc1a1 acceptance, approval ‘
and status. ] ¢

Moreover, in his efforts to attain these goals the individual is
constantly trying to obtain goods which the social g?%up hanacqulred
He believes these will lead to the gratification and happlness he
perceives that others enjoy. However, the pursuit of these primary
goals through material goods leads one astray from attaining intrinsic
and lasting satisfaction. As many writers have asserted, the amassing
of material goods in the hope of gaining these ends is really a hollow
victory.

Thus the emphasis on material goods and the sacrifices made in order
to obtain them has heen regarded as a contributing factor to what ob-
servers have called the alienation of individuals .from each other and
the "emotional bankruptcy" of our society. It has been cited as a salient
reason for the dissatisfaction of young people who perceive our society
as hypocritical and false. These disaffected youth, a large proportlon
of whom come from affluent families, claim that the sacrifices made in X
the effort to acquire more and more material goods have been at the expense
of meaningful moral and spiritual values.

In light of ‘these observations, it seems imperative that an exploratlon
be undertaken of the way in wh1ch material goods are viewed and valuad’
by children.

This study will adopt the framework utilized by social psychologists
in their study of values and beliefs. Within this framework values are .
differenfiated into two types: Those which serve as ends, the goals to
which the individual strives; and those which servq as means, the behaviors
he employs in order to attain these ends. Practically all materialistic
values are instrumental values;’  material goods are 'valued because it is
believed: that their possession will lead to attainment of desired goals.
Thus, in order“to determine some of the underlying bases for the develop-
ment of materialistic values, this study will focus ‘on the development

of children's beliefs about the relationship between possession of material
goods and the achievement of valued ends.
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It is proposed that materialistic values develop in three phases.
During each of these phases there is a shift in emphasis on the goals -
which material goods are used to attain. During the first phase, the child
values material goods for reasons intrinsic to the nature of the goods
themselves. The goals he' seeks are fur, pleasure, comfort, which thése .
goods can provide. During the second phase, the child further values .
material goods because they provide the opportunity for interpersonal con-
tact and group activity. The goals he seeks are acceptance and approval
fror his peer During,the third phase, the child, in addition to valuing
objects as 1nstrumental means to fun and 'social acceptance, values material
gocds as symbols. He seeks possession in order to attain the goal of status
or prestige, .

[}

-
- ¢ . &

Statement of problem N

The major focus of this dissertation w}llkbe on the development of
materialistic values. These will be studied in regard to the beliefs, of
children during the €lementary school years about the instrumental value
of material goods for attaining certain goals or ends.” Children,at
three different age_levels will be studied in an effort to determine the
‘point at which different phases of materialistic values reach fruition.
These phases will also be studied in relation to sex differences and
differences in socioeconomic status. : -

Hypotheses .o .

1. The gelative.strength of the value of attainment of social.goals .
as compared to the value of acquiring material goods to be enjoyed in dand + -
of themselves will increase with age; when given a choice between icquisition
of a material good and engaging in a socjal activity, older children more
than younger will prefer the latter option. :

-

¥

2. The goals toward which -material goods are perceived as.instrumental
will become more social with increasing age; when given a choice of
reasofls for acquiring material goods, older children more than vounger will

choose reasons concerned with social acdeptance or social status. \

3. Children's beliefs about the necessity of possessing material
goods in order to reach these- goals will chahge with age; older children
more, than younger will believe that social acceptance or prestige cannot
be attained with material goods; younger children more than older will
believe ‘that fun cannot be attained without mater1a1 goods.

4, Beliefs about the relatxon between possession of material goods
and the attainment Of desired ends will change with age; older children
" will believe that material goods are associated with social acceptance
and’ prestige, Younger children will believe that material goods are
associated w1th fun, - ~

-~
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Instrument o ‘ . ,

»

The major portion of this study will be concerned with developing

. an instrument which can be used to test fﬁe‘hypotheses.~ The final form

of the instrument will consist of a set of standard questions, which will
combine.multiple choice and pdired comparison items as well as questions
and stories imvolving objectively scoreable open-ended responses. Pictures
illusvrating the situations- described will accompany the items where
appropriate. T '

The instrument will be individually administered in the form of a
standard ifferview. It is anticipated that the time for testing will be
approximately twenty minutes for each ‘child, o

.
s "t

. . [
Procedure for development of the instrument .

*

‘The procedure fog devéloping this instrument is as follows:
1. Clarification of the item set. For each of the hypotheses an appro- /
priate set of questions will be developed. For each sét, item generating
rules and prototype items based on these rules have been described. - In
addition, several alternative options for -designing items have been proposed.

developed and tested during intensive individual interviews with a sample
of children. The purpose of this procedure is to determine whether the
item formats for each set of questions are actually getting at the beliefs
and values sought. Thus children"s reasons for their responses will be
useéd to assess their understanding of the questions, the suitability of
wording of the items, the equal desirability of alternate choices on
paired comparison questions and the appropriateness of response formats.
On the basis’ of this information, the best options for writing items will
be chosen. If necessary, modifications of generating rules themselves
will be made. =

2. Preliminary testing. Items based on the proiotypé described will be .

*3. Judgment of face validity. After a prototype instrument has been devei—

oped and tested during individual interviews, the, set of questions for
each scale will be judged by thrée individuals with different expertise-
in their knowledge of children. In order to establish face validity for
the scales, the‘judges will rate items with regard to (a) the conformity
of the item to the generating rule for the scale; (b) the appropriateness

.of the item for children of different ages, sexes, and socioceconomic

backgrounds; (c) the comprehensibility of the items for young children.
In addition, the judges will be asked to rate the total seb of items on
each scale with regard to the adequacy of the_pool for sampling various
aspects of the construct under imvestigation. Comments®and suggestions
of the judges will be used tc refine and eliminate items. ° '

4. Formal testing of the experimental instrument. An experimental form

of ‘the instrument will be administered to a sample of children representa-
tive of the population to be used in the final phase of the study. The
purpose of this procedure is to rafine the scales. Distribution of re-
sponses for each item will be computed. Items for which over 80% of the
children respond similarly will be eliminated in order tg increase variance

V]
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"~ and reliability of the scales. In addition, in order to increase homo-
geneity of questions on each scale, a factor analysis will he conducted
to identify those items which for various reasons seem unrelated to
the construct be1ng measured by the stale. .
Date Collect1on -

~ After completion of the steps outlined above, the final form of

° the instrument will be administered 1nd1v1dua11y to 120 boys and girls,
five,eight and elevemsyears of age. The children-will be selected at-
random; half will be from a.lower class and haif from z middle class
elementary school., .ot ° .

.

»

.
4

: Data Analysis . o -

-

Reliabi&ity of the instrument will be determined using a split half
technique. As a tesg of the hypotbeses an- analysis of variance will be
‘computed for each of thesscales in order to determine whéther there are-
.. sxgn1f1cant differences ‘between children of different ages, sexes,.and
socioeconomic backgrounds with regard .to various patterns of'be11efs
dbout the instrumental value of material goods for facilitating the,
attainment of desired goals.:  If available, measures of mental-ability - :
will be used to- determ1ne whether thls factor is related to scores on ) 1
these - scales. . : :

H

Sigﬂificance ' : 7; S . ) ' .
) L. The results of this study will have baqth theoretzcal and practical
implications, .The data will provide evid regarding the dévelop- )

ment, during middle childhood, 6f beliefs Which Sorm the basis of one®
value which has been conszdered by-many to be significant in our culture.

These find1ngs will add to our ‘understanding of the growth of values - -
during the socialization procéss. In addition, the instrument will -
operationally clarify the nature of Deliefs underlyzng materialistic values

and may serve, therefore, as a.useful -tool for other related studies. -

. Knowledge about the development of children's values with regard to

\ paterial goods can be utilized in educational planning ‘and curricuium

. evelnpment . .o

-
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INTRODUCTION

-
B

" One crucial factor for, thg understanding of human:behavior is an

{ .

* apprec1at10n of the 1ndzv1dual's syste@,of values. 11heoret1cally, values

have been conceptual1zed as motivational forces which g1ve direction to

behavior by influencing the se{ectionfof goals toward wh1ch the.1nd1v1dual
will strive, as well as the paths he will_ choose for atta1n1ng these goals.

For example, a wzdely accepted definltlon of values s that advanced by

F

Kluckhohn (1951).° He consxders_Yalues as complex principles which organize
and give direction ‘to human acts and thoughts as they relate to.the solution
of human problems, Values are ''conceptions, explicit dr implicit, distinc-

tive of an individual or characteristic of a group, of the desirable, which

o~

influences the selection from avaifable modes, means and:ends of action

*

(Kluckhohn, 1951, p. 395)."

.

»

Several theorists have suggested that values result from the dynamic |

interplay .of three distinguishabli elements of tﬁe'evaluacive process:
the cognitive; the affective and:tﬁe directiveJ(e.g. Williams, 1968).

Psyqpologists inte;eeted,in the developﬁent of values have focused

on the dicective aspect of values in terms of.behavior‘in ébntroiled

- 1aboratory studi€s (e.g. Huckaby, 1969; Midlarsky § Bryan, 1967); .the

affective nature of values by examining children's eipressed preferences

for different situations or behaviors (e.g. Gorsuch, 1971; Guiiford,

. —— -

Gupta § Goldberg, 1972; Wasserman, 1951); the cognitive nature of values
by studxiq&{the reasoning underlying-the child's responses when presented
with a moral dilemma (e.g. ?iaget, 1948; Koh}berg, 1963); and the cognitive

bases underlying the development of social attitudé%_and values by

i
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investigating the child's perceptions and beliecfs with regard to

racial;'religious, and ethnic groups (e.g. Radke, Trager, anhd Davis,

1949; Stendler, 1949; Zeligs, 1953; 19543 1955).

These endeavors are of import for educators, who increasingly
-, ,

have turned their attention to the affective along with the ‘tradi-
. ’ . H

tional intellectual aspects of educatien (e.g. Holt, 1964; Krathw%hl,
Bloom, & Masia, 1956; Scriven, 1966). gzphasizihglthe fact that the
schodl piays an important role in the socialization péocess, khgyip
stress tﬁat a majoftﬁask,ofeducationmusc be to nourish vi}ugs'wﬁicy

will be cémﬁepsurate with ‘the emotional and social well being of the
child-as he develops into a fulure citizen., Directing himself to this
+ . - B - . ) 7 = - . {
¥ topic, Mussen (1968) has asserted, "We need more information about how
. * ’

values may be taught in the school...Before we can do anythi?g we have

to Yhave some -means of evaluating the value structure of children and
= i - -

° asseésingAchange.~ This in itself is a most diffi%ult problem (p.240).

. e ‘
One .system ofALalyes about which littfe is known with regard
. - . ~

to children, but: which has been noted as prevalent in American society,

is that of materialism. The emphasis placed on money and material’
B ¥ 2 =
o # . .
- goods in our culture has been discussed by writers in many fields:
- - . /’ N . _ . =0 . = .
Their discussions have generally been conc@rned with both the predilection

=

of peé}le in our socieifvtQ’aCQui/é‘gaférial:g?od; and the fact thats
to a large extent tgese ﬁatefi?i 9bjett§ ;re uséd(&o satisfy ;ﬁae?
i . LI : . ;
are regarded 9? "dbnﬁaterial"/motiveséor va}ueQ,(elg. Baueri&’Qreysef,
. / : , ,
1968). . A 3 ’

] -

2
.

épeculaéioné as to thé forces whizh have contributed to this .
’ ! s

concern with material objﬁ%ts have been put forth by historians,

’ Y
- I} . *
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=




*,
v

= g *

sbeiologists, . psychoanalysts_and anthropologl t

#

In general, the

consensus 1s that-mater1a11sm as.a cultural pattern steme®from

- %

the stress placed on equallty and Opportqnltles for achiévement in

‘Amerxcan soclety (e.g Berthoff 1960 Brogan, 1961, Lifset, 1961;

]

?

A mmmmmmmw&ﬁmmm’nmmnnmvmmmwnﬂm&mmmumsnmmmmmm

i

Parsons, 1961). - T

.
[3
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Historically, the emphaSis pfaqeé-on social equality eliminated

class barriers ‘and opened to all, the routes to more advantageous social

This fact; when coupled with the emphasis on

. . “
individual 1n1tlat1ve and sucizﬁp in the competitive market made

aud'econéhic posicibus.

L 3

achievement and soczal moblllt a/highly valued and ndt unattainable ~

T
~goal.s Money and materlél goad§fas the visible manlfestatlonsof success

galned 1ncre391ng 1mportance as ev1dence of one's worth and as symbollc

= > of one's. life achlevement (e g. Desmonde, 1962; Horney, 1937; Weber, )
’% 1930) Tﬁe ﬁbtiﬁe»behind the acquigition of goods is the deslre to .
é?ér 7 prov1de ;;slble and tangzble evidence’ that one hae indeed succeeded (Brogan,
- i ' 1941, Packard 1950; Veblen, 1899). Thus, the” aCQUISltlcn of money and
%% - . materlal goods as symbolic of ach;evement and as a storehouse of :
i %% N ‘ * soc1al approval tecome 1mpori?nt to an 1ndlv1dual's feeling of self
%%' = - worth and'gelf esteem and their’ agqulsitlon §ecomc a sign of a life
" Z; well spent. - - N s )
‘ %% 74& - Clin?signs and psychoénéiystsrhéve gade similar obserQatioﬁs.

. . - . L

. Knight (1957) nqtes‘that in a socie.v which plahesihigb value on

*

competitive success, success as measured by m§teria1'things hag .

become identified with security and self esteem.

This quest for

‘mongy and .material goods,}according to psycho?nalystg, is‘motivated

lby the desire-to find something akin to a magical charm for attaining

. 1Y . .
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*

emotional se;ﬁritykby the social approval they accord. Thus,

‘material possessions often become invested with emotional significance

o

to ;ﬁe'point of becoming extensions of ohe'é ego (e.g. Fenichel, 1954;

Ferenczx, %954) 7 : .

Th1s!same observation was made- by William James (1890),

3

Eike\ptherl (e.g.. Jourard,ﬁlgdé; Mead, 1934), Jameseasserced that one

hY : ’

ng;or influence on the 1nd1v1dua s self esteem s thefref%ected

} . 4

appraisal of others; material objeéCS as extensions of thé’self*are

- an 1mportant aspecc by gﬂxch ve are Judged by othe&z. UtlllZlhg these

clinical 1nslghts, researchers in consumer behavior have found chac the
. -
1nd1v1dual perce1ves products that he owns, or would 11ke to owﬁ\%n
‘terms of the symbol1c mcan1ng to hlmself and others; congruence
. \ N

between the symbollc image of a product: and the consumer's self

-

image‘implies greater probability of positive evalneéxon,prefereﬁce or
' ownerehip‘of‘a.product:(Dolich, 19693 Gardiner, 1964; Levy, 1959)2”.0thers,
" .- ~ e

have explained purchasing behavior in a‘similar fashion:'utflizing Freudiap
theories of sub11m3c1on of llbzdxnal energy and Adleriaf’ chebrles~of the
» ) ;

need _to co?pensate for feﬁllngs of 1nferxor1hy and+drives for power

.

”

they have noted the: mportaﬁce of the aymbohc meamn& of material goods

for satisfying individual needs and deszres (chhter, 1964 )1964

! L
i

Martineau, 1957). ! . )\\_h~ )
. : r : ’ - .

Sociclogists have also noted the fact' that material goods
are not only used as syhbols of achievement, but as projections Dfﬁf:
* s A \; ’ o - - . * "‘
a particular image or role to thch the individual aspires. Erish s

7

Fromm (194%) has written of.the rise of a personality type ‘he dHls

the "marketi orientation.";;xhe gain»feaCure of this orientation
= . R — ] ‘ i .
is that the individual's feeling pf identity: and self worth become based
] .
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< on, the 1nd1v1dual's ability to sdll his peréonalify—in the‘market

?

place. Rather than belng concerned with develop1ng hdhhn qualxt1eg,the "
1nd1v1dua1‘cu1t1vaCes the ability to play a role. He adapts his .

personalxty in order to conform to the image- which is currently in
‘“ ,—%
vogue,buc whlch is read11y exchangeable if another becomes more

-

fashxonable. Acqu-s1t10n of the akzxoprxate materlal accoutgements for ‘

i R ‘ : - H »

thzs image is of necess;ty sp that the 1nd1v1dual can look and . . .
X . =

behave 1n a fashlon su1tab1e for the role. heehas adOpted. The resulﬁ; ’ -

; b - - - -

-
i

-
.

> F:omm suggests, is that the 1ndxv1dual becomes alienated from his own -

1] ey i » -

humaﬂness{énd unique chagqcteqxsthcs, Instead he molds hls personal1ty

to' meet othgr*s expectations, seeking aftet matetxal-goods which are ,

@ o, [ 2- ! ] _ = . . - \:/ . A .
‘ " symbolic projections of an image that brings.approval from others.
. David Riesman'(iQSO) in a sociological analysis similar to . I
that of fgommisi has noted the éhift‘frqm thcé&n/éith'fhe problems of .

) Pe ’ ! . * b H =
~  production to éhose of consumption in our culture/ He suggests that |
= ' -, ’ = ’ , - . i #

-thié accounts iﬁxpart for the transformation of the modal American social

Y . ’ - - PR |

character from iﬁper to other direction. A major aspect of this

P

T <ol .o L F . -
orjentation is thé shift from reliance-on internal norms and standards )
’ ; - \ ) ‘. -

to a dependence on!the norms and standards of others for behavioral

i

guidance; the chief vglgg becomes to like .and to be liked by others.

C . The result isrthat t?e other directed man is -characterized by an A i
:j . . ‘ IS \\. ; .- i * ! L
N orientation to situational rather than internalized goals, extreme - ~
sensltlvxty to the Opﬁnlons of others, a desire to conform on both ) .,

3 4 ?’I
* internal as well- as ex&ergal experience, and an excessive need for the
- 1 . T

~ -

approval of others. Approval is bestowed on those who embrace the

womentarily right consumption preferences, the "fandoms and lingoes" °
N )

A 3 a
- . ) H
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of the peer group, ThuS’ﬂthe consumption preferences of the -group

e

replace 1n61V1dua1 wants as’ glVQnSSO chat in t1e realm of consumptzon

& » f -
F,

of goods Rlesman Speaks of an “ob;ectleSs craving'l- in which Che craving

> i
“w

i -
F3 2N

itself is “for the sétlsfactlons others seem to\havé" and transceﬂde
. 2 " ¢ = “ ‘ . I‘-
the desire forgépéé;fic objects (p. 80). The result is an 1nsatlable

quest for the méterial~goo&s others own. This.is fotivated by the .

o

hope that the. possess:on of these goods w111 brlng the 1nd1v1&ua1 tme

oA 4 T 7

satlsfactlons whzch he belxevee others who- pcssess these goods engoy,

I]it«

¥
-

Moreover, 1mpetus for, thls quest 1s ﬁ!ovxded by advertlslng.
R
Bayer & Greyser (1968) have asserted that - frgggfdlesseof ﬁhat re-

kS

evaluation may eme:ge as to the nature of our materlalxst{; socxef&,

it is 1ﬁescapab1e that advertxsing plays ap fbportant role.zn y@

o

Advertzslng 1s th‘}chl f means‘for'communlcatlng;(and re1nfo*c1ng}

to people the range of reasons fot which they might warit, to acquxre

. ? - .

+

material ob;ects (p. 368?. - o - '

i Y
H

s : Advertlsements are created tojvlay upon bas;c needs like sex; "
[ ’ -
excitement, status., By actxvatlng thege -needs and promlszng that che
: ¢

purchase of material goods w;;l'lead to thelr’f;;illlmeqt advertxsxng

N K &y

P
- -

acts ‘upon the unconscioué% It not only creates dxssatxsfactzon but

-

T~ )
ralses the 1nten51ty ‘of the needs themselves along with. stlmulatlng

o

\me quest for materlal goodg with which to satisfy qhese needs, .

* - . ’ >§- % \ .
McLuhao' (1964) has esserted that the ‘form and arrangement of

.
. . >

~the 1mages presented in advertxsements ;which he’compares to, complex

"
" s P

1cons,have powerful effects on our’ unconscious. Research evidence'

3
»

‘and points to the fact tﬁét learaing from,imagesrpresented¢d§§’;:;e_

-

place far from conséious processes (Krugman,'£?§3;11966%§1971)?

i . . 4
- - hd ~af -

N L Y -
» - R . 7 5 ¢

attests to the gradual bubtle an} covert 1nfluence of advertzszng 'i&‘




In summary, observations by those who hawe considered the
<

?

nature and causes of materialism in our society point to the “fact

that one reason for the emphasis placefl on the acquisition of material
; goods is®the motivation to gain the ffavorable opinion of others.

“The value placed on material possessions, therefore, lies not in

3
the nature of the goods themselves, but derive$s from their ability to

e;hance our feelings 6fyself esteem as a result of the social recogni-

v - ,
o tion and approval tﬂ;;“a?E“instj%méntal in attaining. A second réason, N
which Riesman (1950) has pointed out, and to which advertising is a ™.
. A

x

. )
“prime contributor, is the illogical belief that possession of material

o
goods whlch others own- will result in’the att%;nment of satlsfactlons 2.

-

which we perceive them to enjoy. Thus, materlal goods become symb&ls

of "the good life," w@ich,however{when‘atéained,‘often fail to bring

>

the promised gratifications.® )
s

The result is that the emphasis on extrinsic paths for attaining
N 5 i

Vsatisfactions and security at the expense of what might be more intrimsic

. *
v

jand meaningful routes, has déleterious consequences for both society and

e

2

+'its members. The quest for material goods and the sacrifices,ggde for

*

their attainment has ‘been ncted as one cause of alientation, dissatis-

~

faction, and as anco%tributing factor to wpag h?i/bﬁen termed the

"emotional bankruptcy" of American culture (€7g. Desmond, 1962; :’°‘K~3z

Marcuse, 1965 ; Reich »1970 ).’ Observers of youthful unrest have pointed

to the fact that one ma;br cause of consternation is ithe perceptlon oj

: young persons that our society is hypodtitical and  has sold its values

for material and financial gain at the expense 2§ its moral stature

(Flack, 1969; Kenniston, 1469 ). Those who have written about théﬁm

8

"counter cuiture" have noted the deemphasis on material goods.in

»

J i e
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" the absence of a clear operational demarcation between them ) K

’
> -

favor of a quest for more spiritual and intrinsic means of self
fulfillment (e.g} King, 1972; Reich, 1970; Rozak,. 1969; Slater, 1970).

In view of these abservations and in light of the fact-that as

yet no data exists which can giée insight dnto the growth of children's ,

—T .

values and cognitions with regard to material goods, systeématic explora-
tion of these questions seem necessary. Thus, research which can provide
. . . & . . . , \ ial. -
insight into the growth of materialism in children sedems essential.

-

A conceptual framework for 'studving materialism

- -

Several different theoretical orientatigﬂs‘might be adopt.:d, such as

sociological, psychological, or social‘leafﬁing'in‘order to provide a

L

conceptual framework for materialism. 1In addition, materialism might

be investigated in relation to cultural patterns, child rearing practices
: ' . i

"or individhal personality diffetences. For the purpose of th%s étudy,

Y

the frﬁmewori/kscd by social psychologists in their study of the relation

between valués,‘attitudes and beliefs will be adepted. ¢

v

One problem in adopting this framework, however, is the difficulty of
determining whether to regard materialism as an attitude or a value.
Those who have reviewed various theoretical and experzhental aspects

of the literature on social psychology Have pointed to the lack of

L s . /
agreement concerning che definition of these constructs, and to \(wv

(e.g. Dukes, 1955; Levitin, 1970: McGuire, 1969). Values and

attitudes both have been defined as things to do (activities),
7 . !
things to happen (situhtions), things to be (personal qualities).

They have been studied with regard to oﬁiects. goéls, persons,

i

I

situations, states of beinpg, activities, events and behaviors.
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Theoretically, both are postulated as central to the way in which

an individual structures his world. Theyaffect behavior by 1nfluenéi;g
the individual's selection of means, modes and ends of action (e.g.

kluckhohn, 1951; Pepper, 1958; Albert, 1968; McGufre, 1969; Rokeach,
regards .
1968). For example, Witliams (1968)Avalues as (1) conceptual in nature,

2) abstractiohs drawn frém the flix of individual experiences; (3)-

which are affect;vely chared, (4) representingﬁactual or potential

T

emotional mobilization (5) which become the ‘criteria by which goals are - i
chosen. This conédﬁtualization is remag&ablf similar to a widely _ :
v

accepted definition of attitudes advanced by Allport (1936). According . {

¥

R Fi
to Allport, attitudes are (1)" a mental and neural state (2) of readiness”

to respond (3) organized (4) through experiénce (5) exerting a directive

" and/or dynamic influence on behavior. <

Although a definite delincation has not been made between values
and attitudes, insgeneral, most researchers have viewed the distinction
. / .
in terms of a continuum varying from the general to 'the specific.

Values are placed near the former and attitudes near the latter end of

this continuum. Thus, values may be regarded as being fewer in number,

‘more general, less situation bound and more resistant to modification

than attitudes. Rokeach (1é68) has stated that values differ from
attitudeslbecause‘an attitude may represent several beliefs focused on

a specific object or situation wheée a value is a belief, that transcen~

dentally guides action and judgments ac;oss specific situations. Several .
theorists Have suggested, In fact, that values prgceed and give rise '

to attitudes (e.g. Nowvell-Smith, 1954; Jones & Gerard, 1967; Rosenterg, 1956}
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Carlson, 19563.
Operationaily, the same confusion which is evident in terms of the

theoreti.cal difference between attitudes and values also exists regarding

-

the empirical distinction begween them. The prevailing practice,

however, is to conceive of values as ratings or preferences while

-~ ~—

attitudes are regarded as expressions of affect or feeling (e.g., Smith, 2

@

1966; Fishbein, 1967; Levitin, 1970; Guilford, Jupta, & Goldberg, 1972).

Thus, ettitudes have béen measured by asking respondents to {ndicate

t

agreement or disagreement with various statements, selected because
they are assumed to indicate approval or disapproval with regard to the

.object, concept or situation under consideration. The result typically f o

involves a single score that places the rEspondent somewhere on an

i

;
) J
affective continuum of favorableness to unfavorableness. Valwfs, howeverj
. ,\\\‘ . . . '
have been studied in terms of stated preferences for differgnt goals, j
N ! .

ideas, activities or states using rankings; péired comparison, (O-sorts, dr

¥
H
'

verbal reports {e.g. Allport, Vernon, 1931; éokeach, 1068; llorris, 1956;’

/
i
J H
Gordon;, 1956) . / '
- i . ,
In light of the fact that the purpose of this study is to examine i

¥
H

the growsh of a general ozientati&n toward and desire for material

l' ==
goods rather than affect or feeling with regard to specific objects, f ﬂ\J
i.
materialism will be studied aS§ a value and investipated with regard t?
/
the development of a value system. In addition, this study will adopt - '

]
a prevailing mode of characterizing values adopted by many psychologists
N !

|
and sociologists, which distinguishes between values which serve as gnds

and values which serve as means. For example, Woodruff (1952) has |
N i
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suggested that valhes have two principle roles: an end whicg is sought
over other ends and a path which is preferred ovéer oth;r paths. Barthol &
Bridges (1968) define values as entities, events or:behaviors that are
wanted o; preferred, whether as ends in themselves or as means to
other values., English & English (1958) define values as abstract con:
cepts that define for the individual what ends or means to an end are
desi;able. Rokeach (1968) ﬂas labeled values which serve as means as
instrumental values apd values w%icﬁ%serve as ends, as'terminal values.
For the'purpose ﬁ?.;hisrstudy mate&ial valueé wfil be defined a;
instrumental values. Material goods are valued because their possession

is perceived as instrumeptal.for tﬁe attaihment'of‘AesiréH ends or goa*ﬁ.
‘Accq{ding to those who :j;L discussed materialism, materiél gqo?s ar
used to.attain tﬁree differentiends. Material éoods afe valued ih oj::>
to attain (1)/§oals intrinsic to the nature of the goods thémselves,
such as fun, pleasure comfort; (2) goals extrinsic to the nature of
the goods such as social acceptance and approvaljy/or (3) goals concerned
with the symbolic nature of ;Kg g;ods such as status, image or prestige.. \\\\ §§
/ . L3
An impottgnt aspect of éhe‘study of instrumerital values is the

investigation of the individual's beliefs about the pdlential of s

objucts, behaviors or situations for satisfving needs and desires (e.g.

Adler, 1956; Peak, 1955; Carlsoﬁ, 1956; Rosenberg, 1956). Fishbein (1962)
defines beliefs as indicating a person's perceptions or éognitiong in
terms oé the verbalizatiéns he makes regarding the relation between

two cognitive categories when neither defines the other. This definition

" includes beliefs about whether an object will lead to or block the

Vi L
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attainment of valued goals or valued statés. .
. . Ll P .
Therefore, in order to study the development of materialistic

-

values, it«is necessary,tOéinvestigate the dévelopment of the child's

beliefs about the instrumentality of material goods for attaining

desired goals; in’ essence these beliefs may be regarded as the under-

/
~lying foundation of materialistic values. ﬂor:s":over:},g several researchers :

: =
I

haﬁe noted that the early belicfs of the child are oftenﬂretained and

/

foém the primary cognitive base upon whiqh social values and attitudes
. ¥ “

‘ devolop (e.g Proshansky, l966 Harding, 1069) Thus many who have
] studied social,values.in young children have focused on the development
of perceptions with regard to different social class, religiods, ethnic,
v .

national and political groups (e.g. Radke, Trager & David, 1948;

ﬁ{endler, 1949; Zeligs, 1953; 1954; Greenstein, 1963).

-

12




. " STATEMENT OF THE PROBLEM ~ \ -

v

i

A cofisiderable amount of concern has been cxpressed'aﬁout the

emphasls placcd on. thc accumulatlon of’ mater1al good< in our society.

~

It has hecn suggestcd that thxs matcr1411<t1c value system is based Iy

on' the nced to sat1sfy certain asp1rat10ns "and. desires.
i

Certa1n1y

1n adults, matcrial goods are 1n<truﬁpntallmcans for achlevlng valued

I

“wends and goals. llowever, very lxxz‘p is known about whcn and how

o perceptions  with regard to the utflity of goodé as lcading to more

) % s y v .
intrinsic satisfactions bécome inculcated in young children.

-~

In an cffort to dcterTinc some of the bases underlying the forma-

- V! .
tion of materialistic value?, this study will cxamine the development

Y

during the years of middle childhood of several aspccts of belicfs

about the instrumentality of material goods for atiaining valued
/

goals. | & . L

. \\

The first aspect is the rclative strength of preference for a,

s

.

L, ! . . J.o.
thing (for its own sake) as contrasted with sgcial activity. The

second aspect is the relevive strength of three bases for valuing
. material goods: (a) as instrumental for fun and bleasure; {(b) as
leading to soc1al acceptance and providing the onnortunxty for social
intEracticn; and (c) as symbols whichslend prestige and status to thelr

owners. - The third, is the child's belicfs about the necessity of

—

~




z

“ s

. ¥ . . s

e gt e 2 B i S P PP T oy s n o e = e

£ -
a 3

material goods. for attaining these goals, and fourth, is the child's .

beliefs about the relationship of the possession of material googds

s

and the attainment of these goals, - .

The pattern of development of these facets of matgriali;tic

values will be studied in redation to age; sex, and socioeconomic

X R
status. . T

.
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REVIEW OF KELATFD RESEARCH 'IN CHILD QEVP,OPWENT ‘
There is little experimental evidence ava. 1ab1L which is related
. directiyéio the topic of materialism, -However, results of 1nvesti~

. - -
- . »

gations involving several'aspeéts of child psycholoéy.sdggest the - 3

o

probability that‘the developmenr of matetialistic values, conaists
- f“ e :
of three phases. During the first phase, material goods are value&

= - * =

for reasond“intrinsic to- the nature of the objects themselves ;a.e.,

‘ as the fun and pleasure or confort they provide) During the

second,phase, material goods are valued ot only for fun, but because -
"7they are insttu ntal means for ac;aining acceptance by the” child’s«
,-‘ peers and:prqvi e the opportunity. for group activity. During the

third phase, material goods are valued for the additional reason that they

serve as symbolic indicators which lend prestige and status to the owner.

=
1
=

Thus, as the poals which material goods are uysed to attain become .
-~ ’ 7 . 1
more numerous as the child develops, it is not surprising that 5

Y

B
b

the value placed on matcgial goods anpears so salient,

=

Ape Differences.

o

B

Descriptive studies of child development point to the acuisitiveness

‘of the young child. By 21 months the child has attainrg the generalized

-

. concept of "mine! (Spitz, 1949), and after this point, possessiveness and

the desire for possessions increases fapidly (Ames, 1952; Gesell, et al.,

1943). 1t has been observed that during the egocentric perind, where

the child is preoccupied with his-own needs and activities, many of his

¥ . inftial responses to others his age are negative, involving conflicts

over possession, Ames (1952) describes the child as follows:

15
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"He wants everything-to come to him, His chief
interpersonal  relation with other children is the ~

acquisition of objects and the protection of any
obJect which he is u51ng, has used, or mlghb use.?
!

s

¥ - i
,

Eurther 1ndlcatlon of chlldren s concern with materlai gﬁods

is:provided by the studies“of*the wishes of chxldren. Cobb (1954)

e R

has xndlcated that wzshes should be congidered as goal dltected and

v %
- 4! s

as expreselons of values, they are. ;nﬁlcatlons of the asp1ratlons

of the child within hlS l;fe space. Results 1nd1cate that a large )

R i:

percentage of the wishes of preschool and elementary qchool children dre

for material objects (Abels, 1972, Cobb, 1954; Jersilg, et._al., 1933;

Wilson, 1938; Witty & Leopol, 1939). o

The h1gh value young children, place on materlal goods is- also

1nd1cated by the .fact ‘that chzldren have fairly well formed p031t1ve

e

stereotypeé about ;eople with "lots of money" and/negative stereotypes
H H

L]

/ ]
about people with "only a llttle money” (Stendler,. 1949). A pilot
, ]
study by the author confirms th1s flndlng. ‘Five year olds associate

hav1ng "lots of th*ngs" with -such positive charactevlstlcs as "being

é‘h?%

happy, good, nice, smart" "havzng only a few thlngs is assoclated

with the opposite characteristics. Moreover, sociometric work suggests

“that not only do these stereotypes persist.as the child matures but

that they play a role in theféormation of,friendship.patternslin the
classroon (e.g., Ncugarfen, 1946 Cook,;l945)

Chlld-rearlng practzces may -also influence the development of
materialistic values. Chilq_specialiats (e.g. Feldman, 1957) dis~
courage withholding money or ggods_a§ disciolinary measuree. Practices

like the purchase of presents as a reward for good behavior are thought

> =
- N
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likely to strengthen the child's tendency to associaté money and* -

® .
material goods'w1th love and approval. Thus, in putting a materiai‘
N - N I.
price on’ the chzld's behav1or, parents may be encouraging false

motivatidns and values with regard t&amateriai goods. Moreover,

/
AuSubel {1954) 1nd1cates that, ch11dren who do not feel 1ntr1ns;9a11y

€

- valued by their paren;§~:fe 11ke1y to attempt to -gain fee11ngs!of

~worth when assaciating with others by emphas1zzng extr1n31c means, = -

such as material goods, for‘attalnzng approval. .

In addition, the child's exposure to advertisSements designed to
ssﬁgonvince him to buy things by associating happiness, pOpuia;ity and
prestige with their possession, may have an important effect on the

o

value which young children place$on material goods.' Althsﬁgh little

work has been done in an effort to cxplorepthe influence of commercials

on ch11dren s attltudes and values Astudies of the cffeétssof media

programming on children's attitudes and behav1or (e.g. Maccoby, 1964) .
po1nt to the fact that advert1s1ng may play a major role in promotlng

maqetzal1st1c values., Results from a study by Ward (1971) indicate
_that young childre. not only pay close attention to advertisements but

request many of the goods” they have seen. Co. 4

There are indications that the young child's concern with material

=

‘ goods is a reflecticn of the relative egocentricism, concreteness and
ie@onism characteristic of this age 1evel.. Thus, he’is primarily

’interested in acqufring goods with which se has had expesience (Murphy,’
1937 ) or which he has seen others enjoy (Wells, 1965). It seems we

probable, .therefore, that the yOuné child values material goods for

their .own sake for reasons intrinsic to the nature of the goods

-

17
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‘themseIVes isrterms of the fun or pleasure they afford.

However, a second phase of materialistic values mgy evolve

- Y

T e

= . - 3
) as .the child becomeszlgcrea31ngly soclally oriented. Evidence . e
1ndlcates that the child not only beglns to evaluate hlmself in C e

[y

comparlson with otbers (Masters, 1972; Veroff 1972) but also becomes

-

1ncté%s;ngly concerned with how others evaTuate hlm. He becomes

increasingly~ desxrous of gaining accé;tance by his peers. Research

.indicates that the peer group takes on 1ncreas1ng 1mportance ai"i . -

soclalzzlng agent during the elementary school years and becomes a

- . »
* .

) major sou:ce»of approval (Bronfenbrenner, 1970 Devereux, 1968

<

e A R A it o o bt ot ot s i

Hartup,- 1970)/ In order to gain approval the chlld after the age of seven

couforms inc éaszngly to _peer group standards and Judgments (ConStanzo

. & Shaw, 19 6, 1scoe, wlllzams & Harvey, 1964; McConnell, 1963) ‘ﬂHe also o

's’ - T -

K

, 4~—begtns—to“W1sh for attrzbutesgthac bring pOpularity and prestlge 1n TN

the eye ‘of hls-peers gAusubel & Sulllvang ;970). T : .Z;:u

In addition, experiences iﬁ school, on the ;layground Br - e

vic riously through the media can prdvide the Opportunicy for children

rto com}are the amounts and types- of goods they possess thh those owned

by others. This comparison can have powerful effects on the ch1ld's

S ot L

’
-

Adnlpnntlng i

desire for mat=rial objects, his’valuati6n‘of them, -and the .manner in

which he will use ;hem (Masters, 1966; 1969; 1972).

1t seems llkely,therefore,that during the early elementary school

years, the child's valuation of mabegifi_goods may begin to shift.

In addition to desiring material objects for reasons which are intrinmsic

n . &=

ATy N

fo the nature of the goods themselves, he may desire materlal goods

»

. = -




because he believes that they are instrumental for gaining peer

/ ~ .

acceptance and apprdval. He may want goods others have;'irrespcctive

=
=
=
=
2
L=

ra

of what chey érevfxn order to conform to the norms of the group to

..
i
]

A

i

‘gain acceﬁtaheé;and avoid disapproval. Alternatxvely, the child may
,{

want goods whlch others value but do not have in order to ‘win
e 13
approval as a result of the fact that he pd%sessas objects whlch

R L T

. ’

Eothers can use and admire: ‘In both cases, the chxld values material :

goods not for -their primary purpdse,.buc because they provlde\. .

* -

. opportunities for 1nterpersonal contact,and peer "acceptance. S

b L o
'

Moreover,,as the ch11d matures, the deveIOpment of -materialistic

f

=~ c svalues may entgr a thlrd phase. ‘During this phaSe tha‘chlld values
X .

~3 v
A materxal goods not only for the reasons of fun or dlrect socxal ’pﬁ”
- »,, - -

3
3

,,7tactéthey prov1de, but 4s symbols, the - possessxon of whxch lend

prestige to the owner .because they connote .a certain social status

|
i
I
[ o A L W

or- desired image.

; Several factors may/contnbute to this shxft in the child's ) L

!‘

K

. valuation of material goods. First, hxs perceptlons of the occupd* éﬁ B
. \ e

tional hierarghy and of the differential 'status and prestxge accorded

N

T T

individuals on the basis of their economéf suyccess becoﬂ% 1ncreasxngly
]

accurate (e.g. Borow, 1966 Hess, 1970; Stewart, 1958) Second, hié

I

- becomes cognizant of the econbmxc bases for social stratification and -
AY

of the causes for success or failure-in the economic system (Estevan,

~

1952; Simmons & Rosenberg, '1971). .

An additional factor, perhaps the most important, is that during

4

the period of the late elementary school -years, cognitivély the child

s developing more=abstract and symbolic modes of thought. As a result

. . ¥

' LN



his ab111ty to 1dent1fy materxal,symbols as indications of social ) . ',\i

= - » , . . - -
;“ . ' a —_
z \‘ . - e

pOSlthn and economlc success 1nc1:eases.

>, o

Stendler (1949) reports that although first grade chlldren L S L

. ) P . i
show lil le awareness of economlc symbols of’status, fourth grade p 7 S
childrffi show a falrly accurate aggreness of tﬁese symbols,bofh ,; :

- .
. M ° .

. ‘react on. to plctures and 1n assessment of - the1r peers.; Cognxzance of . .
- symbol ¢ sigrificance of materlal goods 1nereases in-sixth and elgbth ?gr
) / / < 5, . }, s f o e
grades tQ é;é*p01dé that chlldren are very much Jdike "adults in theiiy .

gs of pzctures and peers. Stewart (1958) has a1§9 shown thac o L % ;ff

ratin .
< B . i
fifth graders are avare of materxal possessions whlch are symbollc 2?_"$g,' )
o~ d1fferent1a1 prestxge an& s-atus in the occupatlonai hlerarchy. ‘ o
-

Moreqver, ward (1971) found that_a magcr reason that preado;escents .

r P

-

, glve “for watchlng TV commercxals s the w;sh to idantify with N o S

> - = ; ge . + .,
the attractive fife styles portragkd ak@kxo obtain 1nformat10n as.to_ o

. - " .

, 3
the socihl value and s1gn1£1cance of different products and brands. -
In a similar fashion, studies- of person perceptlon cqnducted WLth

older adoledcents and adults indicate that n rerial possessions acé

. - .
. L Y

important cues which we utilize in forming impressions of others (Blake,™
- * * ¢

’] 1958 ; Luft, 1958) and that these cues in fact may determine the nature

«

. d\Extent of interactiogs whlch take place subsequently. Sommers ;

(196334 1964) has, ‘also found, by using a Q sort1ng technxque, that sub-

jects are reliably able to describe tbemselves‘and others uszng pro- ’ ot

¢ € L . x . .

- duets rather than adjectives. The fact that individuals are ahle to

s

answer the question, "What kind of a person am 1?" and "What king.of .
Y
person is he?' by Q sorting mater1a1 possessxons suggests that. materla} L5
goods are symbolic 1nd1cators whose,possesglon lends a partxcuiar image Je

+

. »
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quality, or status to their owmer.

In summarv, the evidence ‘cited above, suppests that the

development of materialiqtic values during the years of middle

childhood may progress through several phases, which are related

ation and cogritive maturation

to both the increasing social orient

of the child, Moreover, it seems probable that these shifts in

the realtive -strength of the goals which material goods are ,

ring the early, middle and late

s

used to attain might occur du
‘

years of elementa¥y schoo?.

g

When the child enters ‘school at the age of five, he is still
‘ v

egocentric and as yet not oriented to the peer group. We might expect

that he values material goods not for social reasons but for reasous

which are intrinsic to the satisfactions OT pleasures which the goods

provide. However, by the middle “of his elementary school years, the

chil¥ has become increasingly socially oriented. During this period

ncern with gaining peer acceptance

'

_conformity to ~roup standards and co

increases markedly (Costanzo & Shaw, 1966; Hartup, 1970; Iscqs)\ﬂilliams,

/. .
& Harvey, 1964; McConaell, .1963). Thus, we might expec at the child

0%
at age night has entered the second phase in the deve nt of

materialistic values and desires goods because they are instrumertal

means of gaining peer approval and acceptance.

Moreover, at the end of his elementary school years, the child has

developed more abstract modes of thought. His ability to understand

and recognize the connotative significance of material goods has in-

~

creased. Thus, we might expect that hy the age of eleven, he desires

material goods not only for their ability to provide'opportunities for

social contact, but because the mere fact of possession may lend him

prestige and status in the eyes of his peers.

21
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Social Class Differences.

s
-

In addition to the evidsnce from studies of child development
which suggests that the nature of materialistic vaiues may change with
age, several lines of evidence also point to the possibility that the
rate of change may not be the saEE for ch?ldrgn'bf middle and low socio-
economic backgrounds. Several recent review; h;ve noted the differences
in values held by individuals in the middle and lower classes (e.g.
Guilford, Gupta, Goldberg, 1972; Hess, 1969)., A wideiy discussed
experiment by Bruner & Goldman (1947) in which they attempted to
relate perception to values provides evidence that children of poor
backgrounds value money more than those of widdle clf;;agackgrounds;
children of poor backgrounds accentuated the size of coins more
than did those from well-to-do backgrounds. _Thes; results have been
replicated wilh varying degrees of success in several experiments
(Blout, 1970; Carter & Schooler, 1949; Dorfman & Zajonc, 1963; Holzkamp,
1965; Rosenthal, 1951). ¢ .

More recently, psychologists have speculated about the differing
reward systems of children from lower class socioeconomic backgrounds
as compared with those from middle class backgrounds in their effort
to explain why such children exhibit poorer intellectual achievement
than their middle class.counterparts. Havif%hurst (1970) has proposed
that for all children rewards and punishments initially consist of ‘
tangible objects such as food or tays or of painful stimulation., With

phystological maturation, additional types of reward punishment systems

begin to devélop; the first to appear involves praise and disapproval
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from other persons. He suggests that the reward-punishment systems of
%

: lower class disadvantaged children evolve less rapidly than those of

the more advantaged. The result, may be that material objects retain

- igh

considerable importance for their own sake rather than for reasons of

social acceptance by lower than middle class children.

'

\\\ This assertion receives some support from laboratory £§ndings.
Masters & Peskay (1971) have showp that regardless of race,{children
from lower socioeconomic backgrounds reward tHemselves more than do
children from middle class backgrounds for performance and place a
higher value on these rewards. Results from discrimination learning

studies indicate that material reinforcers have greater effectiveness

. . .( c . .
for increasing performance in lower but not in middle class subjects

3

{cameron & Storm, 1965;h%3??e11, 1958; Terrell, Durkin & Wiesley, 1959;
Terreil & Kennedy, 1957; Zigler & De Labry, 1962). Although conflict-
ing evidence has been provided by Spence and her coworkers (Spence,.
1970; Spence & Dunton, 1967; Spence & Segner, 1967) which challenges
the conclusions drawn from laboratory experiments, Spence (1972)
cadtions: l

"While experimental evidence under consideration

may refute empirical generalizations that lower class

children perform better for material rewards...it does

little to, challenge the contention that subcultures

]

are not identical in their motivations and reinforce-

i
-

! -~ .
ment systems and that these systems have dimportant

implications'forg%ehavior. It is very possible that

I

- A - . -
in the larger scheme of things, material types of in-
centives do play a more central role in the lives of

the economically and culturally disadvantaged." (p. 1469)
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With regard to thd ‘evidence above, it seems important to examine

whether these differen in fact do really exist in terms qf values

childrea of different socioeconomic status place on material things.
. . o» » -
Sex Differences.

i

~ Results of studies of bqth children and adolescents iédicate éhe

probability of differences in the value boys and girls plaqé on material
. |
. | )
goodss Evidence suggests that boys more than girls will value the

AN

] .
acquisition of material goods as ends in themselves, girls h however, -
f’ -

more than boys, will value material goods as 1nstrumentalimeans for
. ‘\ i
attaining social approval ‘and social status. f .
\
i -

Experimental results indicate early differences iu social orienta-

.tation between girls and boys which, persist throughout cLildﬁood and

into the adult years. In infancy girls are mofﬁ'responsive to sociai /
f 5,

stimulation (Moss,1967) whereas males exhibit greater 1nterest in ' /

objects and thé€ir manipulation (Bakan,11§66). Goodenough (1957) re~ //

i

ports that from ages 2 to 4 girls show greater social ?rientatiun thari
boys in terms of their arawings of and comments about &ersons. /
During the preschool and elementary school year% girls tend éo
be more affectionate, inkerpersonal, affiliative and hurturant‘fhan
boya ( e.g. Kagan, 1964; Mapcéby, 1966; Vroegh, 1968). Maccoby (1966),
in an extensive review of the‘lltera:ure on sex d1fferences, indicates
that at all age levels, girls score significantly higher than boys
on need for affiliation, on social orientation, and on sensitivity to

others. 1In addition, girls are more resﬁonsive to suggestion, more

sensitive to social expectations, more dependent in social reinforcement
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‘situations, and more discriminative of socially approved behavioiq
(Bakan, 1966;’52552211:1966).

At the same time, during the years c¢f elementary school,g}rls‘
wishes surpass bogs'in the direction of social relationships, ¢hangé§
in phygical Qppgaran;e, and personal characteristics; boys' wishes
exceed thosé of girls in the areéa of self aggrandizement,’gersonal
achievement and possession Ekbels,'19%2; Cobb, 1954; Crandall, 1967; -

Havinghurstﬁ et al., 1954; Zeligs, 1942). In studies of young

R
1

adolescents, Douvan (1957) reports that girls when asked what they

-

would like to change about themselves stress Iéoks and popularity

.

. while boys stress ynternal personality changes and changes {ﬂ.aﬁility.\ .

. Douvan (1960) alsp found that for mature ego devéloﬁment, the culti-
vation of interperson;1 skills is more important-for gir%; Fhan it is
for boys.

These differences may be related to the fact that girls, in our
society, are subject to less parental and cultural pressure to,attain
status through achie;ement (e.g. Aberle & Naegele, 1952; Barry, Baconm,
&.Child, 1957). Thus, during the years of middle childhood, boys
are more oriented to achievement and :askqaécomplishment than aré girls,
who are more oriented to affiliation tasks (Crandall, 1963). When
achievement is being stressed, boys tend to be task invoived; on the '

other hand, females are less task oriented and more co?cerned with the
;esulting social approval (e.g. Crandall-& Rgbson, 1960; Maccoby, 1966).

Moreover in our society, girls attain status which is derived and

which is depgndent upon their husband'sstation in life (Bakan, 1966;

~
25
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Garai & Schienfeld, 1968; Turner, 1962).- It may be that largely for

this reason, because their status is more attributed than earned, that

-

girls’ and women tend to be morefcénscious and jealous of status dis-

tinctions "than are boys or men (Garai & Schieﬂﬁeld, 1568). These

differences exist even at the\elemehtary school level. Stendler (1949)

reports that girls be:kﬁﬁﬁgware garlier than boys about the symbolic

significance of material goods as indicators of status and prestige..
In summary, this evidence indicates the probability that boys

—~ "
will value the acquisition of material goods for their own sake more

than will girls; girls earlier than boys will value the acquisition of

material “goods as instrumental means for gaining social approval.
{
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. HYPOTHESES

-

~

The hypotheses stated below have been formulated in accordance with

s

the conceptvalization that material goods aré valued because they are
- ! 13

perceived as instrumental means for the attainment of other values or

goals.*ﬁﬁredictioﬁs'ate based on research evidence which suggests that

the rélative.strengtﬂ.of the goals which material goods are used to’

* R .

attain shift as the child develops.x,These values will be depicted as

'Vx, V2 and V3. Vl_indicétes goals which are 1ntr;n§§p to the. nature or

purpose of the good itself such as fgn, pleasure or ccmfort. V2 in-

dicates goals which involve interpersonal contact .and the desire for

peer acceptance which results either from acquiring objects which

~

others own or from obtéiﬁing goods which others admire and wish to

' gshare, .V3 1ndicates goals which involve the attainment of prestiée which

res@lts from the fact of possession of goods which are symbolic of social
-:ﬁ} -~ B

status or of a social image.'

7

A. ﬁypotheses dealing with the relatio: ,.ip of age and materialistic

valies are:

%ng The relative strength® of the value of acquisition of material

goods as things to be.enjoyed for themselves (Vl) as compared with

the value of direct attainment of social goals*(Vz, V3) without

.

h
reference to material goods will decrease with age.:
»

Moré specifically it is predicted that:
A

a) When given a choifce betwecen the acquisition of a material

- good or the attainment of a social value, 8 and 11 year olds

will prefer the latter option more than will 5 year olds.
J

~
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2. Older children more than younger children- will value material

goods as instrumental for attaining social acceptance (V,) or

LI - e -

status (V3)‘ . A oo o
N . .

~ L1
-

More specifically‘it.is predicted,thaf when given a choice

between various pairs of values (V1 and V2, V2 and V3 or V1 and V3)

as reasons for desiring material goods:

al/JF&véjyeéf'old§ will choose V1 more than will 8 and 11 year

= =

b) Ei

.olds.

e
¢) Eleven year olds will choose V3 more than will 5 and 8 year

olds.

3. Children's beliefs about thc'necessity of possession of material
o .

goods for -attaining V,, V, and V, will change with age.

°

a) Five year olds more than 8 and 11 year olds will believe
’ .that V1 cannot ?e attained withght material éoods. _
. b) Eightaand 11 year olds more4than five year olds will believe
that V2~cannot be attained withégt material goods.
c)- Eleven year olés more than 5 and 8 year olds will believe
. that V3 cannot be attaineé without material goods.

2

4. Children's béliefs about the :Qlation between the nossession of
v

material goods and the attainment ofxvl, Oz,and V3 will change with

age.

More specifically, it is predicted that when given information

that an individual possesses material goods:

a) Five year olds more than 8 and 11 year olds will associate

\ .
L 28
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t year olds will choose V2 more than will 5 and 11 year
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possesgion with the attainment of Vl. . i
't}ﬁi Efght‘yegr olds more‘than 5 and lihyear olds will associate |
poeiisgiou with the arfainment of Vz.f
o c) Eleven year oldohonre than 5 and 8 year olds will associ:te f
, possession ;"vith ‘the atteinment of V_:,;'. - ’
B. With regard to the hypothesis advanced above (A) it is predicted
that toe reletionship between sex differehces and materialistic
values will take the'following form:

1. The relative strength of ‘the value of acquisition of material

goods as things to be cnjoyed for themselves (Vl) as compared

with the value of direct attainment of socfal goals (Vz, \3)

>

without reference to material goods will be greater for boys ’

than for girls..-

More specifically it is predicted that: . WA

- = 7
a) When given a choice between the acquisition of a material
good or.the direct attainment of. a social value, boys more

. ‘than girlSuwill .prefer the former option.

.

£

b) These differences will be greater for older than for younger

NS RA

children./

2.. Boys more than girls will value matérial goods as instrumenta}

for attaining Vl; Girls more than boys will value‘materialégoodS—

vl

as instrumental for attaining V2.
4

More specifically, it is predicted that when given a choice between

<

various pairs of values (V or vz, V2 or V3, V. or 3) as reasons

R A B A T R

for desiring material goods :

_ @) Boys more than girls will choose Vl' )

—
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b) Girls more than boys/will choose V,. a E |
i =
/- . E T
% c) . The differences will be greater at younger.than at older ages. %
; y \ |
3." Girls more than boys w@ll believe that material goods are necessary - z
for attaining V, and YB'
ji2e
More specifically, i& is predicted that: -
) a) Girls moreqtﬁaquoys will believe that V, cannot be attained 3
. j g ‘
- , without material gondé%;_ '

'b) Girls more :ﬁhp boys will believe that V, cannot be attained

" 'without matérial goods.

1,’ £
;

C. With regard7§o :hé,hypothesis;advanéed above (A) it is predicted that

therrelatipnship'hetween;%oci;econdmic status and materialistic
values will take t%%ffolldwiné form: ’
1. The relative streﬁgtb of the value of acquisition of material

goodéras things to be'enjgyed for themselves (Vl) as compared

with the value of direct attainment .of social goals (vz, V3) ' . Gé

-

without refefence -to material goods will be-greater for children

of low socioeconomic status than for children of middle socio-

economic status.

More specifically it is predicted that:

I

a) When given a choice between the acquisition of a material
s -
good or the direct attainment of 'a social value, children of

i’ . low socioeconomic status will prefer the former option more

ihan childreq from middle soclioeconomic status,

\

\ -
b)' The differences will be greater for older than for younger

Ehildren. : .
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‘as reasons for desiring material goods:
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Lower class children more than‘g;ni'ac‘l'le:}éléss children will value

matec?{‘al goods as instrumental for attaining Vl. :
%:{} 9 .

e 4, B Lt .
More 'specifically, it is predicted that when given a choice

between various pa@rs of values (vi or V2, V2 or V3, V1 ?r V3)

s B
a) Lower class more than middle class children will choose vy-
: .
” . ’
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PROCEDURF.
/\ ' .

There are two major aspects to this investigation. The

. Eirst will be the developmeﬁt and validation of an instrument

with which to assess hatétialistic values in childreq. The

second will be the use of this instrument to collect data in
order' to test the hypotheses advanced for this study. These

two portions will be described below.
. \

"“"Wﬁﬁam

. : . .o
A. Instrument Develooment \\\\\

Since at the present time there are no measures.available

%= 4
)

whicﬁ can_be used to'sgud§ matérialistic values iﬁﬁihildreﬁ, a
principal portion of this study'will'involve the development of
an instrument which ca%<be used to test the hypotheses. As
previously explained, materialistié values are defined as
instrumental vglues} mate;iai goods are valued hecause it is
believed that their possession qill lead to the attainment of
valqeﬂ ends or goals. !laterial goods are defined as classes of
objects whicq ;an be purchased with money. “
Seveta} {deas for desipgning the instrument will be described

-

in this section. The following section will present an account

of the procedure for item development, refinement and validation.

At  this time, it is anticipated that the final form of the

measure will consist of four scales, approximately ten questions

" each, which will be individually administered to children.® Each

,f'—'\\ ~

scale will 6;4de5%nned,to test one of the major hypotheses. The
scales wil%iyf/gyéigned to assess (1) the relative strength of

the value of acquisition:of material poods as compared with the

attainment of social values:; (2) the relative iéportancc of three

t
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factors as a badghs. for valuiné material goods. These factors

are values or goals which. material poods may be instrumental in

attaining; (3) beliefs about the necessity of mate%ialrgoods for

4
i

attaining these goals; (4) beliefs about tte relationship between

possession of material goods and the attainment of these goals.

Each of the sgafésrwill be described separately. For

~

=

each, item generating rules have been proposed and prototypc items

based on these rules are presented. In-addition, several alter-
- &

native options for writing questions are deseribed for some of

- "the 'scales. 1f, during preliminary pilot work,.several options

H

prove useful .and appear to be providing different tvpes of infor-

neasure.

métion, they will be retained, However, if this is not the-case;
the better principle for generating items will be used for the final

3

It éhould be noted that where appropriate, the items will
be accompanied by picturés illustrating the

* 2
-

situations é?%criﬂéﬁ%
The,picture§ will be.used both to heightén intcreéé and to déE}eé%gi
reliance oﬁiveébali; tion and-.abstract mbmoryihy providing<a
. ;'eferenc;e point fo:rﬁ

Jthe child. At present, it is'énticjpaEETJ:'
_that this purpose will be served by using simple stick fipure .

1llustrations, Simple illustrations have advantages both in

terms of decreasing the amount of art work which woﬁi@\kgﬂip-
volved in developing morelsggplex Q;cfﬁfes and of mini&izing

D
. ~
potential distractors which may influence the child's responses,

33
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les for generating items - "7 ie, - ; 5
‘ A description of each scﬂleﬁﬁinéluding its purpose, rules. .for :_
" - generating items and options for developing different, tvpes of items ) :
. 1y A Y = ) - - 2 -
' follows. Lo , Lo '
" N E) S A 2 . !" ’ i
&= ¥ , o Y *, »”
£ Scale I ' .. ) -~ LT - ) -
3 The purpose of this scale,is to assess tﬁgﬁxelative»strength of~ . ’
%% , the. value of material goods'as ends in themselves as compared with o R

- .

the attainment of social goals, without material goodsu The child will T,

be asked to statq higkpreferencg on itegg generated according to the ) ,
7‘;' s ;/I t\ “‘ , ) = f’ -

following rule: 2. A -

L4

-
B

-- -
2 4 R » *

P (1) has X - ‘ o R . “,;;“/‘ ‘%
’ P (2)((35‘! . B .
Who {would you like to be? . : .
. P.(1) and P (2) represent two different“childrén. X represenls a
. material good. X" will be depicted in gehéral terms such af_"a present,”
. * ¢ s . " . . . R

o

"getting something new,h "buyfng som;thfng in the store.
H

-

s terms will be usad in order to control for the effect of previous ex- -,

These general -~

. P ki .
Aperignce,vownersﬁip, or preferences children may have with regard to
specifféégoods: However; in pretesting'children will be asked what

o , . “~

- - R - ’ﬁ: )- ~
they associate with terms like "a present" in order to determine whether"‘fa”/f

these terms mean the same thing to children at different age levels.

Specific classgs of items might be included such as clothing,, games,

*
LS

toys, sports equipment.if phis proves feasible during pretesting. "Y" L !
represents different aspects of sécial values  which will be reférredf © ) .

4 ‘to in terms of behaviors or states such as "having friends," "going to

>
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a party.'" These goals have been found® to be highly regarded by
children in studies of the dev-.opment of social values (e.g. Ausubel
and Sullivan, 1970; Guilford, Gupta & Goldberg, 1972).

An example of an item is as, follows:

This child is getting a present
"This child is going to a party
At Who would you like tc be?

A

gy
»
S

T, -«

The, precise form of the question will be determined during pilot

work. Aﬁfilternative form of the query might be;Which do you like best?’
T
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Scale II

The purpose of this scale is to assess'the relative strength of
three values which material goods are instrumental for attaining.
Thesg ends or goals have been described previously.
are proposed for developing items for this scale.

Option 1.

P represents a person,
be depicted in terms og general classes or specific types of objects
(e.g. clothes, electric trains).
to the primary purpose of the good (fun, pleasure, enjoyment):
represents goals which are social in nature and involve group activity
and group acceptance (to play with the kids, to be part of the crowd)"
V3 represents goals of social recognition such as status, prestige or

§ocial image which result from possession of goods which are symbolic

indicators (to be important, to be a "big shot", to be "with it'").

Examples of {tems are as follows:

-

Rules for generating items:

P gets X

Why is

P gets X

Why is

P gets
Why 1s

This boy got a new bike.’
(1) This sure will be fun to ride! or
(2) Now I can play with the other kids who have bikes?

This boy got a set of electric trains,

- (1) Now all my fr@ends wil' want to come play with me; or
(2) Now all the Kids will think 1'm a "big shot "
e

Several options

he happy; because of Vv, pr V,?
he happy, because of V

he happy, because of V. or V,?

X represents different material goods and will

represents goals which are intrinsic

Is he thinking

Is he thinking




This man got a new caM cost a lot of money.
Is he thinking

~

(1) This is certainly a comfortable car; or

(2) Now people will think I'm importantl

Option II. The

¥

child will be askeé to rate the importance of the
values for which materiél goods are desired; Rules for generating
items‘are as follows:

P got X

How much did hecyant X because of Vl? Vz? V3?

For example:

-

=
%z
=
=
z
=
=
=
=
=

B
E

€

This boy got a new bike. How much did he want the

bike because
(1) He could have fun going places on it?
(2) He could play with the other kids who had bikes?
(3) The bike was real fancy and the kids thought
he was really lucky to have it,

The child would be asked to rate "how much" for each of these altermatives
by marking an X in one of three boxes differing in size from small to
large. .In addition, the child will be asked” to provide reasons for his

ratings. The reasons will be objectively scored. \\
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' Scale 111 /i ,

7

The pdrpose of this ‘scale 1s to asseS§s how essential the child

. ?
» ) . ) / . é?:
believes material goods are for attaining certain valued goals 3
, ; 3

. (Vl, Vo, V3).' Several options for iters or. this scale are described i
below. e \ 3

Option I. The child will be asked to indicate agreement or

disagreement with the following statements.
Can you have V; without X?
Can you have Vy without X?

Can you have V3 without X?

L]

Vi represents goalsorvalues such as happiness, having fun, dcing
interesting things. V, represents social values such as having -
friends, going to lots of parties, having people like you.. V; -

represcnts status or prestige such as to be .admired, to be im-

-

-

portant, to be a "big shot'. X represents ﬁ;;erial goods depicted

- in terms of amounts, classes or specific items such &s lots of

things, toys, a car.
For example, the child will be asked:
Can you have fun without lots of tovs?

Can you be happy 1f you don't have nice clothes?

Will pveople like vou £{f you don't have the
same kind of games they do? .

Cin you have lots of friends if you don't have
things the kids like to play with? .

4

Can you be an important person 1f you don't
have a hig house?

Can you be a big shot if you don't have an !
expensive car?

.




After indicating 'yes" or "no" to each of these questians, the

. chilé will be asked the reasons for his answer. These open-ended

\

responses will be explored during pilot work and, 1f possible,

5, they will be revised to constitute a
E <

n alternative to replace the
"yes-no“ options. If, however, open-ended responqes appear to be
the best plan for obtaining information, this approach will be

adopted along with an objective scoring system.

Option II. The child will be asked to indicate the extent to

which he thinks material goods are necessary to attain Vy, V,, V3 by

-marking boxes of different sizes, Items will be written according

to the following rule:

How much do you nced X to have Vy?
How much do you need X to have V?

How much do you need X to have V3?

For example:

9
How many toys do you néed to have good times?
How much do you have to have the same games
the other kids have if you vant to;play with them?

How much do you need to have a big car to be an
important person?

Option III. The child will be asked to indicate which of

several alternatives is most important for attaining Vp, V, or. V3.

' P has V; (or V,, or v3)

=

P has X and Y.

FoRRA o oo ol B2

Which helped him most to get Vi (or V5 or V3)?

‘X represents a material pood depicted as either a class, amount or

type of object. Y is a behavior or state shich 1s 5 skill, attribute

" h@‘thwr‘m}mj‘wn‘ ppligd LB ks H8 1AT o

i

or behavior which can be achieved independently of possession of

39
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material goods. An example of an item would be as follows:.
" This child has good times.
‘He has lots of games.

He tells funny jokes.

¥n

Which helped him most to have good times?

This child haé lots of friends..
He helps the children with their school work.
He has toys all the kids like to play with.

Which helped him most to‘get lots of friends?

Everyone thinks this man is veryvy important,

He has a big house.

Hle 1s smart.

Which one makes people think he is important?

The response alternatives provided for these items will be in-

vestigated during preliminary tryouts to determine whether children
believe they are equally plausible ways of éttaining these goals.
In additio;, children's own ideas about how to reach Vi, V9 and V3
will bq explored and incorperated in the items. .

« Option IV. Another method with éhiéh to assess the cgild's
heliefs about the relative importance of material goods as compared
wiéh other more intrinsic behaviors or perso;al qualities for
“achieving Vis V2 ot’égﬂzgdby adapting a tﬁchnique empldved bv .
Rosenberg (1956). In his study adults rated a list of objects,

situations and behavi'ors on a scale of -10 to +10 in terms of

their perceived instrumentality for' attaining or blocking the

Bt o o R
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individuals previously stated values. For this adaptat&on three

"alternative means for attaining a goal would be provided. The goal

would be an example of Vi, Vp, or V3 such as having fun, having
° 13

frienés,'being important, The child would be given three markers,
boxes differing in size from small to large and asked to place one
marker on each of three illustrations of the alternative ways

of reaching the goal, A training procedure would be instituted

to sh@w the child gﬁut placiné a small marker.on one picture in-

dicates that it is not as important for reaching the goal as

’

placing a large marker on that same picturel

Rules for generating items are as follows:

-

.

P has or wants V3 (V2 or V3).
. P gets X. )
| P does Y. -
P does 2.

Which will help him most to get Vy (V5 or Vy)?

re
7

P represents a person. X is a material pood. Y and Z are behaviors

or individual attributes which do not involve material .goods.
For example:

-

This man is very important. Why do vou think
he 1s important?

1)- How much is it because he works hard?

- 2). How much is it because'he has lots of expensive
things? -

3)  How much is it because he helps people?
The child would be told, "Now you put the. biggest box on the picture
that shows what you think made the man important. MNow put the little

box on the picture that shows what helped onlv a little." During
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{ ) Scale IV . ,

= The purpose of this scale is to assess whether the child be~

lieves the possession of material goods are correlated with Vi, V2

or V3. Several alternative options for generating items for this

gcale will be described.

- option I. The child will be asked to indicate agreement O

Wl

i ST

disagrecment with.the following types of statements. : .

P has X, does he have vi1?

7 , P has X, does he have vz?
. P has X, does he have vi?
’ \\\ “The notations V,, V9 and V, have been explained previously. E
\\\ Fxamples of these questions would be: . \
v\\ ) - This chiid has lots of toys. poes he have fun? "1
\ } This child has lots of toys. Does he have lots: :
3 - of friends? ) -
£ o '
%% This child has lots of toys. Do the kids think
£ he is important? ~ ’ -
£ .
%g After indicattﬂg "yes-no' toO each of thesc questions, the child
. will be asked the reasons for his agswérs. These open-ended re=
. %% sponses, Aas indicated previously, will be explored during pilet \ ~
g r
§§ work and, if possible, they will-be revised to constitute alter-
) b . .
: “ natives to replace the "yes-nu options.” 1f open-endcd responses
i . E
appear to be the best plan for obtaininr inforﬁAQfon, this approach

: i « ‘ /'\\
will be adopted and an objective scoring system will ke devised. .
i

i

option II. To assess the cxtent to which maﬁé%;§l poods are

£

associated with Vi, V2 and Vj the child will be asked to rate irems

L

generated according to the following rule:
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P doesn't hév;\VI (V2, V3.
P gets X. '
Did P get Vy, (V,, V5)? . - .
R;w much?
The child will be asked to place a mark ian either a small, medium

or large box. For example:

[y

This child doesn't 6$ve 1nte;ésting times. ﬁe
got a new game. How many interesting times do
you think he has-now{
This child doesn't have many friends to play with,
He got a game that all the kids liked and wished
they had. How many friends do you think he has -
to play with now?
Option III. Another technique for assessing the child's be-
liefs yith regard to the relationship between material goods and
Vi, V2 and V3 is to ‘give the child information ‘about two individuals
in terms of the fact that they possess different tvpes or amounts
of material goods. He will be asked to .infer the extent to which
thesge 1ndivié§als have a%tained v12'v2 and V3 soley on the basis of
information about material pqssessié;sl The paradigm is an adap~
. tation of the technique used by Asch (1955) in studies with adults
of impression formation and similar to the methods used by Stewart
(1958) and Stendler (1949) fo;\§tudying children's social per-
ceptions, . ~ )
Rules for generating items ara as follows: ) r

P(1) has X (1) e o

P(2) has X (2)

Who has Vy (Vz, V3?) :

. 44
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P (1) and (2) are two different persons. X (1) and X (2) are

il

‘different amounts or- types of material goods (lots of to&s, not many

v

toys} a big fancy car,{a small car).

a

An example of an item bascd on this paradigm is ag follows:
' A

4

This child has lots of toys.
This child has only a few toys.

. Who do yod think has more friends?
Why? ' ) 4

~

This option will call for open-ended responses, which if"
possible will be incorporated into objective alternatives. If this

is not possible, an objective scoring system will be devised based

on/a content analysis, N

+
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Item Development, Refinement and Validatjon.

i

The steps outline below will be followed in order to develop,

refine and validate the instruﬁent desctiﬁqﬁ ahove.

1. For each of the scales items will be developed based on the-
, P

principles aﬁd'options delineated, §
2. Intensive individual intérviews will be conducted with 30 R
children representati#e of tho;e to be sampled in the final study. i
These interviews bill be conducted in an effort to j%termine
children'g reasons for their response; to questions in order

‘torefine items, write new items, and to decide the best rule

generating options for quéstions for each of the scales.

considérations:

w‘w.

a) Comprehens;biiity: The ability of children of differe;t
ages to understand the questions will be determined by
asking the child what key words in the question mean and -
by asking’ them to “give reasons for their answers.

b) Appropriateness of the wordings of the items: 1In ordevx
to determine whether items are worded appropriately with
regard to general references tg material goods,(e.g.
"a present”)children will be asked what they associate with

these terms.- If children's answers to these questions are

based on the fact that their .association to these words are
quite different, the general references to material goods
will be made less ambipuous. In addition, the words used

&

in‘the prototype items, such as those to depict status, like

*
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"importa;t”, a “big-shot" will be changed if children :

indicate that tﬁe words they use when'referring.to these ?
states are éifééreni..i | %
't) Approprintgness'éf‘respons; options for each item: o :
Children's reaéqns/for'tﬁeir ansvers will be u;ed to
B determine whether choices in pgired cpmpariéon situations ~ |
\ are aépropriate inﬂferms of be;ng qupllé attractive. ’ 9 é i
.\ Face Validity ;
v In ordg; to estimate the‘faqe valiéity of the questions, several
judg;s,rknowlddgable about _children (e.p. a proressor of child %
deyglopment, a tecacher, a psychometrician) ?111 be as%eé to %
rate the_indiv£dual items onréac@ acale as poor, fair or good é
£ - with reéa;d to each of the following considerat{ons: : % !
' a) Appropriétnncss of the item: 1Is the item written ac?ordiﬁg i
. to the principies set forth for gbncratigg questions on each g
scale? | ) C %
b) The appropriateness of the items for children: boes:tﬁe : g ; ‘
] item depict a situation that is mea;inggul or within the ‘ ‘%
75 realm of experience of elementary’sé;ool children and which
i _\\\\\\i will be equally meaniégful for children of different age, sex
g d and ses backg;oundé ;
% ¢) Comprehensibility~“of the items: Is the item vritten at
a level of gompiexity-which‘is within the comprchension of
a five year old? - 5
. Judges will be asked to note ckiticisms of ‘individual items
and to suggest revisions; An average rating wili be comnrutad
based on the considefatjons listed above. Items which are rated
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"good" by all three judges will be retained, In addition, the -

judges will ‘be asked to rate the total set of items on each scale /
: /

with regard to the adequacy of the pool for sampl’ n various asbects
of the construct qqdef investigation,

4, Formal Pretesting

-

2
o

outlined above, an experimental form of the instrument will d

-

be Administered to a sample of 60 children representative of

1

theé popwlation-to be used in the final phage,of the study. In
order to further refine the measures, the folloking analyses

will be' computed:

.“r ~

" a) Distribution of responses for ea_h item forithe total éimaie

of children will be analyzed. Items for which more than i
v .-" . .
80% of the cfiildren give the same response will be

-

eliminated in order to fncrease the variance of responses

GQ -
and to increase item correlation. ©
b) Factor analysis. In order to increcase the homogensity of
the iteme in terms of identifying items which are closely
related, a factor anaiysis for ga;h scale. will gé_zomnut;d.o ’

*
Observation of the fact: <tructure within each scale will -

allow identification.of clusters of items which are largely. '
measuring the -same thing. Items with a high.Xoadin® on
factors will be scrutinized to judge whether -they reflect

. L3
the construct they are designed to measurc. « Items which do

I
! .

prohlems in\wording or to determirie what else they are
i .

measuring.
- 48

After items have been imprdvedrwith regard to the considerations ‘;

not load hﬁgh will also be scrutinized in orden to examine T~
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'Afyer complétion of the procedu?c outlined above, the final
form of the standard instrument will be shown to the members of
the committee for their comments and suggestions. After these
have been iﬁcorporated into the instrument and the approval of the
committee members is obtained, a standgrd instrument will be ad-

ministered in order to test the hypothcses advauced for this study.
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ubjects. A total of 120 boys and girls, aged 5, 8 and 11 will

w

{

be given the instrgment. H alf of the subjects wili be from middle
clags and half from lower class socioevononric-backgrounds. Socio-
economic status will be determined on the basis of the type of
neighborhood in which the child lives and the type of school-he
attends. If information about father's occupation is available, the
Stern SES rating scale (1966) developed at the UCLA Early Childhood
Research Center will be used.

At this time, it is anticipated that only ;hite children wiii
be used in the sample. However, 1f this stipulation proves diffic;lt
to meet, then it 1s possible that the sample will include black
children. It is recognized that this will present theoretical prob-
lems in terms of separating out the variables of race and socio-
economic class in the interpretation of the results, Héwever, in
reality, race and socioeconomic class a;e confounded 1in our society,
Therefore, the data will still provide an adequate picture of the
development of materialistic values in these different grouns.

Adninistration of the Instrument. .Subjects will be randomly~
selected from kindergarten, third and sixth grade classes. The
instrument will be individually administered. Althounh'at this time
it is not possible to prgdict the exact time neéded for testing,

it 1s anticipated that it will be approxinatelv 20-30 minutes.

An-lysis ofthe llata. Several options are available fov -7
analéggng the data and will be adopted denending on the finalized

version of the measuring instrument.
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(1) In order to determine thg reliability of the instrument
a split half technique will be used. ' '

(2) A.3 x 2 x 2 analysis of variance, complete factorial design
(3 levels of age, 2 levels of sex, é levels of socioeconomic status)
will be carried out for scores on ea;h of the scales in order to
test the hypotheses with repard to age, sex, and socioeconomic
status differences.

(3) If they are available, measures of mental ability will .

be used as a covariate to control for the effect of this variable

on optained differences. N
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